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the answer is yes. But 250,000 times each year
across this country, the answer is a heartbreaking, fearful no.
Why does something go wrong when these tiny bodies are being
formed 7 Why is a seriously defective child born to one out of every
ten American families?
Can more of these children be helped with present medical knowledge?
What more do we need to know to prevent this from happening
to babies not yet born?
Answers to these questions are being sought in nationwide programs supported by your contributions to The National FoundationMarch of Dimes-the largest single source of private support for birth
defects research and care in history. These answers will help prevent
birth defects research and care in history. These answers will help
prevent birth defects, a problem which concerns every family everywhere.

The National Foundation- March of Dimes
Franklin D. R 0osevelt, Founder
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The yettr 1963 was a productive one
uith perhaps more achievements
leading toward better understanding
and greater acceptance of ottr people. For the first time i1l more than
a century a concerted national effort
was directed at producing racial
eqttality. In fact, it became the
theme of the times. In looking back
at the year jttst spent, it seenis appropriate to repeat the Memorial
Day remarks of then Vice President
Lyndon B. / ohnson at Gettysbttrg,
Pennsy/,vania.

the

•
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" On this hallowed ground, heroic deeds were performed and eloquent
words were spoken a century ago.
We, the living, have not forgotten- and the world will never forget
the deeds or the words of Gettysburg. We honor them now as we join on
this Memorial Day of 1963 in a prayer for permanent peace of the world
and fulfillment of our hopes for universal freedom and justice.
W e are called to honor our own words of reverent prayers with resolution in the deeds we must perform to preserve peac.e and the hope of
freedom.
We keep a vigil of peace around the world.
Until the world knows no aggressors, until the arms of tyranny have
been laid down, until freedom has risen upon every land, we shall maintain
our vigil to make sure our sons who died on foreign fields shall not have
died in vain.
As we maintain the vigil of peace, we must remember that justice is a
vigil, too-a vigil we must keep in our own streets and schools and among
the lives of all our people-so that those who died here on their native soil
shall not have died in vain.
One hundred years ago, the slave was freed.
One hundred years later, the Negro remains in bondage to the color of
his skin.
The Negro today asks justice.
We do not answer him-we do not answer those who lie beneath this
soil-when we reply to the Negro by asking, " Patience.''
It is empty to plead that the solution to the dil emmas of the present
rests on the hands of the clock. The solution is in our hands. Unless we are
willing to yield up our destiny of greatness among th e civilizations of history,
Americans-white and Negro together-must be about the business of resolving the challenge which confronts us now.
Our nation found its soul in honor of these fields of Gettysburg one
hundred years ago. We must not lose that soul in dishonor now on the fields
of hate.
To ask for patience from the Negro is to ask him to give more of what
he has already given enough. But to fail to ask of him-and of all Americans
-perseverance within the process of a free and responsible society would
be to fail to ask what the national interest requires of all of its citizens.
The law cannot save those who deny it but neither can the law serve
any who do not use it. Th e history of injustice and inequality is a history of
disuse of the law. Law has not failed- and is not failing. We as a nation
have failed ourselves by not trusting the law and by not using the law to
gain sooner the ends of justice which law alone serves.
If the white ove r estimates what he has done for the Negro without the
law, the Negro may under estimate what he is doing and can do for himself
with the law.
If it is empty to ask Negro or white for patience it is not empty- it
is merely honest-to ask perseverance. Men may build barricades- and others
may hurl themselves against those barricades- but what would happen at the
barricades would yield no answers. The answers will only be wrought by
our pers·e verance together. It is deceit to promise more as it would be cowardice to demand less.
In this hour, it is not our respective races which are at stake- it is our
nation. Let those who care for their country come forward , North and
South, white and Negro, to lead th e way through this moment of challenge
and decision.
The Negro says, "Now." Others say, "Never." The voice of responsible
Americans-the voice of those who died here and th e great man who spoke
here-their voices say, "Together." There is no other way.
Until justice is blind to color, until education js unaware of race, until
opportunity is unconcerned with the color of men's skins, emancipation will
be a proclamation but not a fact. To the extent that the proclamation of
emancipation is not fulfilled in fact, to that exent we shall have fallen short
of assuring freedom to the free. "
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Persistence and Achievement
Among College Students

•

by Dr. Clifton M. Claye
A ssistant Professor of Ed ucation and
Director of Adm istration & Supervi sion
Texas Southern U niversity
H oust o n, Texas

This study, made possible by a grant from the Graduate Research Committee, Texas Southern Univers ity,
wa concerned with some selected factors associated
with achievement and persistence among students enrolled in Texas Southern University. Specifica lly, this
tudy sought to answer the following questions:
1. To what extent are the results of the tests administered to entering freshmen related to achievement
and persistence?
2. To what extent is the size of the hig h school
from which entering freshmen graduated related to
achi evement and persistence?
3. To what extent is rank in hi g h school graduating
class related by achievement and persistence?
4. To what extent is achievement related to persistence?
To what extent is pa rticipation in extra-class
activ ities related to achievement and persistence?
6. To what extent is aspirat ion of students as determined by reasons given for persisting or not persisting in school rel ated to achi evement and persistence?
Interest in and concern for prob lems of this nature
were given impetus some fifty-five years ago by Thorndike (10). Since that time a myriad of investigators
have studied the problem and from a review of the
outcome it is evident that factors operating in one
situation may not be of significance elsewhere. Feder
(3) explained the cause of this di versity in outcomes
when he stated th at:
The population of a specific college tends to be
rather homogeneous with social, economic, and cultura l differences with in a group tending to be less
important than th ose among total student populations of different types of colleges.
PROCED U RES
T he sample for this study consisted of some 589
students who took the School and College Ability Test,
the Sequential Test of Ed ucational Prog ress, and the
English Cooperative Test at Texas Southern U ni vers ity
in September 1958.
Records we re examined to ascertain grade-point averages, name and location of high school from which
ubjects graduated and the number of semesters subjects
had been enrolled in school through the end of th e
fall semester of the 1960-61 school year.
Questionnaires were sent to the hi gh schools from
which subjects grad uated to ascertain rank in graduat4

ing class, size of g raduating class, and school enrollmen t
(grades 10-12, both inclusive).
Questionnaires were sent to subjects involved to
ascertain the number of extra-class activities in which
they participated and their reason for staying in school
or for dropping out of school.
From this number (589) an effort was made to
randomly select 50 persisters and SO non-persisters.
The responses from both schools and individuals were
limited, hence, our sample was a biased one.
Two majo r aspects of the problem were investigated :
( 1) determination of those factors associated with
achievement and persistence, and (2) analysis of those
fac tors which differentiated persisters and non-persisters
and achievers and non-achievers. Pearson's Product
Moment Ratio was used to determine the degree of
association of each of the discrete variables with achievement and persistence. In analyzing the effect of the
var iables on achievement and persistence, Fisher's "t''
test of significance was carried out between the two
groups. The statistic " Discriminant Function" which,
according to Johnson ( 6) , affords a means of differentiating beween two or more groups by utilizing a composite of the scores on each variable, was used to differentiate the two groups.

•

FINDINGS
Of the 100 subjects involved in this study 65 of them
fi nished in the top three deciles of their graduating
classes. Fifty-nine of these 6S had grade-point averages
below " C" and 39 of them were persisters. Twelve of
the persisters h ad grade-point averages below " C" as
compared with 20 of the non-persisters.
The mean decile rank for the persisters was 2.64
while fo r the non-persisters it was 3.52. The mean
grade-point average for the persisters was 1.14 and for
the non-persisters, it was .57 (Table I). This table
shows that the difference in the mean decile rank of
the persisters and non-persisters was not significant
while the difference in the mean grade-point average
was s.ig nificant at the 1 per cent level.
The enrollment of the schools from which subjects
graduated ranged from one with 39 students to one
with 2,593 students. This wide range in enrollment
limited comparisons. Twenty-three of the subjects came
from schools having enrollments less than 100, and 39
per cent of them persisted. From schools having enrollments of 1000 or more there were 35 subjects, 57 per

TEXAS ST ANDA RD

•

•

cent of whom persisted. Forty-four per cent of the
persisters from the smaller schools had grade-point
averages below "C" as compared with 50 per cent of
those coming from the larger schools. Table I shows
that the difference in the mean enrollment of schools
from which persisters and non-persisters came was not
significant.
TABLE I
THE MEAN, STANDARD DEVIATION, DIFFERENCE, AND "t"
RATIO FOR THE VARIABLES STUDIED BETWEEN
PERSISTERS AND NON-PERSISTERS
Variabl e

N

Persisters
Mean
SD

Non.Persisters
Mean
SD
Difference

274.46

271 .88

Total
Semesters
Enrolled
Essay
Grade Poi nt
Av erage
Rank in C lass
Size of C lass
School
Enrollment
Extra . C ia ss
Acti vities
Mathemati cs
Soc ial St udie s
Verbal
Quantitative
Eng lish
C ooperative

8 .2

6.2
288.37

1.08
24.9

10. 1

2.58

1.40

2.5
287.41

25 .3

3.7
.9 6

10.8 *''
.13

.57
.88
12.44

4 . 78 *'~
1.63
.58

1.3

scores made by persisters and non-persisters on SCAT
STEP, and the English Cooperative Test were tested
for significance only the difference in the mean score
for the Quantitative aspect of SCAT was found to be
significant (five per cent level).
The degree of association between achievement and
the other variables under investigation is presented
graphically in Table II. Examination of this table
shows that class rank, extra-class activities, semesters
enrolled, English Cooperative Test score, and th e
Mathematics test score are all significantly related to
achievement. .AH of these relationships are positive with
the exeception of that for class rank and achievement.
TAllLE Ul
GRAPHIC REPRESE NTATIO N OF THE COEFFICIE NTS OF
CORRELATION REPRESE NTING THE ASSOCIATION
OF PERSISTENCE WITH OTHER VARIABLES
. 00

1.14
2.64
12 5.84

.4
1.7
107.4

.57
3.52
113.40

.44
2.1
119.3

734.3 6

577. 1

610.12

101 .5

. 10

. zo

. 30

. 40

•School Enrollment

1.64
262.48
268.75
267 .61
285 .41

.4
14.8
8. 13
11.2
I 3.1

.32
258 .70
266.75
265 .25
268.45

.88
14.6
10.3
13 .46
44.5

1.32
3.7 8
2.00
2.36
16.96

1.08

Cla ss Size
•Ene.li sh Coope rative

3.54**
.91
1.08
.67
1.82*

Total
Verbal

•Quanutat1ve
Mathematics

38.:Z0

7.6

38 .91

2.02

.74

.45

E ss ay
S ocial Studies

TABLEll
GRAPHIC REPRESENTATION OF THE C OEFFICIENTS OF
CORRELATI ON REPRESENTING THE ASSOCIATION
OF ACHIEVEMENT WITH OTHER VARIABLES
. 10

•20

. 30

. 40

. 50

. 60

. 70
•Class Rank

School Enrollme nt

•Extra-Class Activities
•Semesters Enrolled
Clas s Size
Essay
Quantitative

Verba.l
Total

•

. 70

••G rade -Point Avera2e

124.24

The mean number of extra-class activities in which
subjects part icipated differed significantly for the two
groups.
Of the 30 non-persisters remaining in school two or
less semesters, 23 of them were achieving at a level
below "C," six were in the "C-B" range, and one in
the "B-A" range. Eighty per cent of the non-per~isters
were achieving at a level below "C'' regardless of the
number of semesters enrolled. At the same time 60
per cent of the persisters were achieving at a " C" or
better level. These differences were significant at the
one per cent level. (Table I).
There were no significant differences between persisters and non-persisters in terms of class size and
school enrollment. (Table I).
Table I also reveals that when the differences in the

• 00

. 60

•Extra-Cla ss Acti vities

** Signifi cant at the o ne per cent level
*S·ignificant at the five per cent leve l

•

. 50

•Enalish Cooperati ve

•Mathematics
Social Studies
•Significant at the one per cent le vel
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•S1 gmfacant at the bve pe r cent le ve l
••Significant at the one per cent level

Table III shows graphically the degree of association
between persistence and the several variables under
study. Examination of this table shows that school
enrollment, extra-class activities, grade-point average,
Engli sh Cooperati ve Test score, Quantitative Test score,
and class rank are significantly related to persistence.
All of these relationships were positive with the exception of that between class rank and persistence.
No effort was made to quantify the reasons given by
subjects for persisting or not persisting. Rather, th e
reasons given were evaluated in terms of the goals of
the persisters and the deterrents for the non-persisters.
The reasons given by persisters for staying in school
were:
Reason
Frequency Per Cent
Job Opportunity
60
30
Job Opportunity-To Become
a Good Citizen and Parent
6
3
2
Job Op portunity- To Help Others 1
Job Opportunity- Like School
4
2
Job Opportunity- Contribute
to Society
2
4
Want a Degree
6
3
Athletic Scholarship .. ................... .
1
2
Self-Advancement ......................... .
1
2
Economic and Social Values ....... .
2
To Be Successful ........................... .
1
2
To Live Comfortably- Contribute
to Society ............... ... ..................
1
2
6
Contribute to Society ---······-··-·······
3
(Continued on Page 20)
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Group Training Provides Better Instruction
The whoie may be g reater than the sum of its parts.
And a g roup of teachers working together may provide
better instruct ion for more p upils than they could indi\·idua lly.
Th at's one findin g in a new report from th e N ational
Ed ucation Associat ion study of American public schor,l
instruction . But, it wa rn that new ideas should be adopted
onl y after careful , local evaluation.
The report iS Planning and Organizing fo r Teaching.
wri tten by Dr. John I. Goodlad for the national committee
of the N EA Proj ect on In truction. The committee was
headed by Melvin W. Barnes, uperintendent of schoois
in Portland, Ore. Project director was Ole Sand .
Goodlad, director of the Center for Teacher Education
and the University School at the University of California,
Los Angels, says woperati ve teaching can take advantage
of th e indi vid ual abilities of teachers. When a team of
teachers i p ulled together, each teacher can be a specialist

In Tribute-

JOHN FITZGERALD KENNEDY

In words of tribute to our late presid ent,
John Fitzgerct!d K ennedy, let us recognize his
interest in education and the teaching prof ession. T hese U'ere his thoughts:
'Ed ucation is both the f oundation and the
unifying f orce of our d emocratic way of life.
It is the highest expression of ctchievem ent in
our society, enabling and enriching human
lives. In short, it is at the sam e time the most
profitable investment society can mak e and
the richest re,ward it can conf er. n
6

and concentrate on teaching that specialty. On another
subject, another specialist on the team can do the teaching.
And while one teacher is teaching a large group, the others
on the team can perhaps be helping smaller groups of
~tud ents in their own specialties.
Goodlad points to two other teaching innovations that
can help tap the individual abilities of each student-the
use of teaching machines and organizations of the school
on a non-graded or multi-graded basis.
There are three ways of organizing a school sequence
of instmction-by grades, by broad steps that may include
what normally would be three or four grades, and by
h aving no grades at all, Goodlad says.
Grades, he explains, don't really indicate a student's
ability. "In the United States; · he points out, "the academic achievement range is more than three years from
top to bottom in a third grade class, more than four years
in a fourth grade class, and so on. less than 15 per cent
of a fourth grade class is at grade level in all subjects at
mid-year.
Therefore, he says, promotion from grade to grade
doesn't really reflect the student's ability. And for students who fail to win promotion, the effect is worse.
" Nonpromoted children achieve no more during their
year of repetition than their promoted, equally slowlearning age-mates. In fact, such children often show up
less weJl on achievement tests after a year of repeating the
grade than before doing so. "
And yet automatically promoting students is not the
answer either, according to the book. As an alternative to
nonpromotion, social promotion is less than satisfactory,
too, because this practice often moves the slow-learner into
a classroom environment of still greater demand."
So what can be done?
Possibly multi-graded or non-graded system can be used?
Within either of these patterns, the student can more
easily move at his own best rate, neither dragging down
the bright student who could go faster but is held back
lo a slower "grade" pace, nor rushing a slow student into
a. frantic race he can never win .
But the book, even while urging the schools to innovate,
warns that careful evaluation must precede innovations.
The use of teaching machines, like non-grading, can
make the most of the indiviual abilities of each student
the book points out.
'
The teaching machine can take advantage of the individual abilities of the student, allowing him to progress
at his own rate. 'The machine, really, is nothing more
than a container for what is really significant-the programmed instructional materials. These may also be put
together in book form .
Programmed materials let the student work by himself,
with occassional help from the teacher on especially sticky
problems. But the student works as an individual with
programmed instruction. His ability is the sole propellant.
It alone determines the speed at which he learns. He's
neither dragged ahead beyond his capacity, nor held back
beyond his patience.
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How Prince Edward
County School Survived
"I wouldn't be anywhere else. I consider this the mo~t
important spot in American education today."
And his eyes crinkle and his smile-wrinkles deepen '.ls
he says it.
Speaking is a tall, spare man with receding hair and
a down-East twang.
He is Neil V. Sullivan, superintendent of the Prince
Edward County Free Schools, which opened this fall after
four years of silence and emptiness.
Sullivan took leave from the East Williston, N . Y.,
public schools to take the one-year job in Prince Edward
County, Va. And when he got there, 12 days before schools
were to open, this is what he found:
• Nearly 1600 Negro children, ranging from the
toddler-stage to the early 20s, eager for education denied
them since 19S9.
• No teaching staff. The regular public school teachers
had moved in 19S9 to the private academy for white students.
• Schools filled with the dust of four years.
• Buses that had been rusting silently since the schools
were closed.
So·m ehow-by hard work and much cooperation from
many individµals and groups-the job got done.
But the opening of school Sept. 19 in Farmville was
just the first act. The prelude had begun long before.
Back in 1954, Prince Edward County was one of the
parties to the litigation which the Supreme Court decisio_n
of 19S4-a decision banning segregation in the public
schools-was designed to solve. But Little Rock showed
the solution would not be easy ... or swift..
For the judicial process dragged on. Five years later,
Prince Edward County closed its public schools to avoid
that final integration order. The white children moved into
a private academy set up especially for them. The teachers
came along, too.
And the abandoned schools of Prince Edward sat mute
and somehow lost.
And the N egro children of Prince Edward did the
same. Oh, there were sporadic attempts to help them. But
nothing lasted except hope.
For some, even the hope filtered away. And, as the legal
moves and counter-moves in the chess game between black
and white continued, some families moved away from
Prince Edward taking their children with them to schools
elsewhere. Other families, while remaining in the county,
sent their children to live with relatives or friends on the
outside-and to go to school there.
The legal arena moved from the state courts to the
federal courts. The Virginia authorities disputed whether
or not the state constitution made the operation of free
public schools a state function.
A District Court sent the matter back to the state courts
for a decision. Early in December the decision came-that
the state had no responsibility in the matter, and that Prince

JANUARY-FEBRUARY, 1964

THEY HELPED PRINCE EDWARD: Together at a recent
luncheon in National Education Association headquarters are
four men who helped the Prince Edward County Free School
survive. Left to right are Robert Wyatt, NEA president and
executive secretary of the Indiana State Teachers Association ; Neil Sullivan, superintendent of the Prince Edw~rd
County Free Schools; William G. Carr, ~EA ~xecut1ve
secretary· and William Vanden Heuvel, special assistant to
the U.S.' attorney general and the man who sparked _the
Free Schools idea. Wyatt and Carr invited contributions
to the Free Schools from associations and individuals affiliated with NEA.

Edward had the right to close its schools if it wished .
The case has been appealed to the United States_ Supr~rne
Court, which is expected to give its decision this spnng.
But the prelude includes more than lawyers and judges
working on the illoves in the case. It includes, too, a
young special assistant to United States Attorney General
Robert Kennedy.
Kennedy got an idea. William Vanden Heuvel pushed
it out to Virginia' s governor Albertis S. Harrison.
Kennedy's idea was to form a corporation to set up
public schools in Prince Edward. Governor H arrison appointed the blue-ribbon, bi-racial board of trustees. Heading it was a former governor of Virginia and a respected
educator, Colgate W. Darden.
A budget of $1,000,000 for the school year was settled
upon, and a public appeal for funds made.
Educators were the first to contribute, when staff members of the National Education Association got togeth<:r
$2,000. Then large contributions started rolling in from
foundations, corporations, businessmen, teachers' associa tions, and individuals. At the end of December, a quick
tally showed donations totalling $850,000-still short of
the goal.
And while only about $100,000 of this was given by
individuals, donations from educators ranked high in this
category-about $S0,000-sent to the Free Schools after
rn invitation by the NEA.
But now, back to Sullivan waiting in the wings to go
center-stage in Act I.
In East Williston, it was Sullivan who inaugurated .1
non-graded school system. And it 'was this which propelled
him into the Prince Edward tangle.
For the non-graded concept was a natural for teaching
the Negro children of Prince Edward. For during the four
vears of school abstinence, some had been able to keep
11ace through their own efforts at education and those of
their families . Others, however, back on the farms of rural
Prince Edward, in four years had not seen a book, or
written a letter, or indeed talked with or played with other
children. And they were withdrawn and moody and
ashamed of their ignorance.
Sullivan wandered the county for a day debating wheth er
(Continued on Page 21)
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Elects Pierre
E. P. Pierre, Principal of the Harrison G. Goree Elementary School has been elected president of the Bow:e
County T eacher's Association for the year 1963-64.
He is a former member of the U. S. Navy Reserve,
graduate of Xavier University of Louisiana, and holds a
Master of Education degree from Texas Southern Univer~ity, Houston, Texas. He 1s married and the father of
three daughters.
Pierre is a member of the board of director of Texarkana YMCA, member of the National Education Association, Texas Principals' Association, Teachers State Association of Texas, East Texas Education Association.

In the fall of 1950, he was employed by the Texarkana
Independent School District where he served seven years
as the coordinator of distributive education at the Dunbar
High School. 1n 1957, he was promoted to principal of
the Sunset Elementary School. And in 1959, he became
principal of Newtown School, now Harrison G. Goree Eiementary School.
Other officers are: T C. Rutherford, 1st vice presidcmt
of Marvin Prynes school, DeKalb; G. P. Hicks, 2nd

Of Internal Taxation
IRS Releases History
A four-page history of internal taxation in the United
States has been prepared by the Internal Revenue Service as a classroom aid for teachers of social studies in
junior and senior high schools and the upper elementary
grades.
The leaflet is titled "U. S. Taxes and the Internal
Revenue Service." It is available free from the U. S.
Government Printing Office, Washington, D. C., 20402.
The publication traces the development of internal
taxation and Internal Revenue as the government agency
which has collected taxes and administered tax laws
continuously since 1862. Although the history deals
chiefly with the years 1862-1962, it also provides background on the roots of the tax system which pre-date
the Civil War.
The publication follows the development of income
tax law from the initial enactment in 1862 through its
repeal in 1872 and reestablishment as a permanent
feature of the U. S. tax system by Constitutional amendment in 1913 to its present-day effect on U.S. business
organizations and families.
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vice president, Macedonia High School, Texarkana; Doris
C. Gillis, recording secretary, Grandview school, Texarkana; Dorothy Peters, corresponding secretary, Goree
school, Texarkana; F. W. Armstrong, parlimentarian,
Central school, New Boston; Howard Crawford, chaplain,
Oak Grove school, Texarkana; E. E. Collins, auditor, Texarkana.
The Bowie County Teachers' Association was organized
to stimulate a well informed opinion on matters of educational interest, enroll members in the Teachers State
Association of Texas and to aid in carrying out the plans
and policies of the association, promote among its members a genuine desire to improve the quality of their
service, elect delegates to the district convention, engage
in any other activities consistent with the purpose of the
Teacher State Association of Texas and the East Texas
Education Assccialion.
An executive committee meeting was held in October
during which tentative plans were made for two workshops to be held during the year. A mathematics workshop
was held November 2 at the Hooks School, Hooks, Texas.
Consultants were: C. 0. Fowler, Texarkana College; Richard R. Williams, Wiley College; and E. B. Barfield, New
Boston High School. L. H. Griffin, superintendent of
Hooks School, was guest speaker at the general assembly.
The workshop was well attended and quite helpful to
the teachers.
On January 8, 1964 a second workshop was scheduled
at the Marvin Pynes School, DeKalb, Texas. This one
was concerned with science.
A third workshop in guidance will be held in Mardi .
Jack L. Spurrier, consultant, division of guidance and
supervision, Texas Education Agency, Nacogdoches, will
conduct the program.
Each of the fourteen schools in our county have reported 100% membership in our association, giving a total
of 175 members- inclusive of the supervisory staff and
cur school nurse.
December 4 the association heard Jennings H. Flathers,
National Education Association representative. He pointed
out advantages derived by teachers who are members of
the National Education Association.
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Butler NEA Activities
by Burrill L. Johnson
A battle looms for the leadership of the teaching profession. Student NEA must gird on its armor and prepare
to fight for its ideals of training and service, for unity
without uniformity. As we face a new year of service in
the Student NEA, we :must see that others are ready and
eager to take up where we leave off. In our work, a trained
leadership and continuing experience are imperative.
Every November, during the week which includes
Veterans Day, American Education Week is observed

e·u+ler College
By PRESIDENT MILLARD SMITH
Butler College

•

The best minds in education today have agreed that
the high rate of failures and dropouts from colleges and
universities could be the result of transferring from small
communities to large cities and university life with no
provisions for the required adjustments that are necessary
for quality education.
To safeguard against this danger of educational waste,
junior colleges have been established and maintained in
greater numbers in the last few decades than at any other
time in the history of our country. Butler College is numbered among the community junior colleges th at sense
their need in this respect.
Butler College shall continue to be appreciative of its
contributions to Christian education for boys and girls of
the Tyler area. But education costs more today than it die.I
yesterday.
Today Butler College proudly boasts 70,000 square feet
of classroom space, beautiful grounds, and many facilities
to serve our children and give educational advantages too
difficult for them to experience elsewhere. It serves larger
schools and colleges in preparing boys and girls with
quality education and enabling them to make the educational transition more smoothly.
With the support of citizens of the area, Butler College
will continue in the maintenance and promotion of Christian education on a quality scale.
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throughout the United States. It i an annual report time,
during which the sch:JO ls inform the general public about
their purpose, methods, ad1ievements, need and problems.
The Theme for the 1963 observance wa , "Education
Strengthens the Nation. "
The Butler College Student NEA Chapter of Tyler
presented a series of Activities during the November observance: ''Values of Free Men ,'' ''Learning Opportunities for All ," " Quality Education," "Balanced Curriculum,"
··community Resources,' ' "Financial Support," " Goals for
Tomorrow. " Each one of these topics wa rnallenging to
the members of the Student NEA for each day of the
week of observance.
Two special programs were presented by the Chapter.
Alice Gholston was mistress of ceremonie in a treatment
of " Quality Education."
Thursday, November 14, 1963, with President Macreatha Henry presiding, earn Student NEA member contributed to the program. "The World 's Large t Profession, "
''How to Be a Pro," were discussed by Alice Gholston,
Juanita Johnson, Laurice Johnson, Freddie 1. Curl, Bobbie
Lewis. "Your Professional Heritage" was covered by Willie
Lee Favors. 'The Genesis of Future Teachers of America
and The Nation:11 Education Association for Students"
and "The Student NEA Goals·· were presented by Georgia
Shields and Burrill Johnson.
Excerpts from the Banquet Address at the Tennessee Student NEA State Convention in April were given by Dr.
Richard M. Carrigan, director of student NEA .
"Stumbling Blocks or Building Blocks?" was given by
Ella Mae H all. She said the Student Education Association can provide a means whereby the student can turn
stumbling blocks into building blocks. " Let us engage with
our culture; let us assume a role in our ociety ; let us
commit ourselves to values and goals that ~ e can identify ;
let us find ways t0 give constructive direction to this pace
of social change; and let us develop in the process a sense
of professional and social responsibility that will carry
us through our educational career."

BUTLER COLLEGE STUDENT NEA CHAPTER: (front row i
to r) Bobbie Lewis, Juanita Johnson, Treasurer Ella M. Hall ,
President Maereatha A. Henry, Secretary Willie Lee Favors,
Program Chairman Georgia M. Shields, Vice President
Laurice Johnson. (back row) Rev. Samuel Turner Jr., dean
of instruction ; Alice Gholston, Chaplain Bobbie Faye Cummings, Reporter Burrill Johnson, Social Chairman Freddie L.
Curl, Faculty Adviser E. A. Teal. Not in picture is the
person responsible for the success of the chapter, Or. Millard
J. Smith, president of Butler College.
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Smith School Elects Student Council

•

POLL TAX DEPUTIES: (standing} Ronald Tyson, Otto Smith,
Leorange Wright, Leon Hollins, Kenneth Robertson, Tommy
Ganaway. (center} Hannah Jones, Betty Dickerson, Jane
Hanes, Barbara Johnson, Beverly Miller, Willie Mae Hall,
Mamie Jackson. (front row) Carlotta McCullough, Betty
Wilkins, Sammye Prince, Kathleen Millard , Stephanie Richards, Willie Pearl Mathies.

VOTER REGISTRATION SHEETS are checked by Tommy Ganaway under the supervi sion of Principal T. R. Chatham and Assista nt Princ ipal Mildred Gray.

E. 0 . mith Junior High chool Student Council of
H uston held it annua l election of officers October 5
for the 1963-64 school te rm .
The election procedures were plann ed by the student
council ommittee. This committee was headed by I. B.
cott spon or of th e student council organizat ion. Serving on th e committee were Edna Mae Grovey, co-spon·o r, Mr . L. P. Samu.els, Anni e Thomas, Ray mond Smith.
The election was the first civic project of this school
term. R aymo nd Smith was ele tion directo r, as isted by
Ann Thomas.
Candidate were placed in nomination by a petition
of at lea t 25 tudent voters. Th e time fo r filing peti tion for ptech making, for general campaigning an,l
for securin g poll tax recei pts were definite.
The elect ion was held acco rding to regular democrat ic
procedure . On e of the prerequi ites for voting was th e
purcha ing of a poll tax receipt for ten cents. P o ll tax
booth were tatiooed in the building daily i n the morn ing from :45 a.m. to 8 :10 a.m. and during the lunch
period from 11 :30 a. m . to 1 :10 p.m.
Two precinct w ere established each having its judge
and clerk . And to make thi election a true facsimile
of our lo al, state, and national .elections, regular voting
machine we re u ed. Th e e ntire election procedures
we re mo t dignified and res ponsibilitie we re assumed
to th e proper use of the voting
machin e w e re made in the history a nd geography depa rtment eve ral day prior to the scheduled election.
tudent were given th e practical kn owledge of voting
an d the democratic proce ses involved were dem on-trated in th e election of a tudent co un cil a a govern ing body f th e chool.
Five ca ndid at:: eekin g the o ffic e f preside n t were:
Jo eph Prejean, Win to n Prat.e r, Cody Lillie Thoma
Gray, and Anthon y Ja k ·on.

•

CHECKING POLL TAX RECEIPTS are Faculty Supervisor
Marjorie Jeter and Rita Barras, Emelda Lemond. Student
in foreground is unidentified.

FACULTY SUPERVISORS for the E. 0. Smith School election
were Carmen Stewart, Mattye Flannel, James Bryant, Frankie
Brazos, Maudell Green and Henry Coleman.

Shirley Fobbs, James D enson, and Peggy Hoskins
were seeking the office of vice president.
Three candid ates filed p etitions for the office of secretary-treasurer- Christin e Punch, P atricia Henry, and
Alyce McCloud.
Filing for the office of treas urer were : J ea n Franklin,
Gloria Weath erton, and Althea M ar tin .
Chris Hall, Mich ael Micheaux, Lavera Wyatt, and
Robert Thompson were seeking the offi ce of sergeaotat-arm s.
The clerks who worked at the poles were: L. Johnson,
Sammie Joyce Prince, L.eorange Wright, Beve rly Walker,
Rita Barras, Emelda Lemon J ohnelbra Perry, Al vin
(Continued on Page 19)
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Meeting The Challenge For Industrial Arts
by Dr. A. T. Kynard
Trade and Ind ustri a l Ed uca ion
Pra irie View A&M

This commentary was given at the sectional meeting of the East
Texas Educational Association at Sam Houston High Sch ool, H1111ts1-ille earlier hi 1963.
The problem with which we are confronted is that of
meeting the challenge of change-the change which cre;ltes obsolescence of men as well as machines and the
research and development which affects production, houses
and home equipment.
The implications of population changes are clearly revealed by the manpower reports of the U. S. Department
of labor. The recent booklet by McGraw-Hill Publishing
Company, "The American Economy-Prospects for Growth
Through 1975" may stagger our imaginations but it could
well be understated. Another report, "Jobs 1960-1970,"
by the New York State labor Department shows the prospects for that state which can readily be translated for
my of us. The recently passed Manpower and Development Act, already christened M.D.T. may well be another
influence on our thinking.
As we look at the training of technicians from this
framework, there are several considerations that seem
pertinent.
1. We have a definite challenge to meet the needs of
youth for the jobs they can get within the next two or
three years and at the same time, somehow, prepare them
so they can adapt to work in the 21st century-whatever
i:hey will be. Remember, it's only 37 years to the year
2000 ! This is not a new challenge for vocational education; for our whole philosophy has been based on meeting
the needs of individuals and industry. But there is tbe
new factor of the rapidity of change. We must meet this
or face obsolescence ourselves and more criticism.

2. We must, as Mr. Anthony of the General Electric
Company said at the 50th Anniversary of the Massachusetts Vocational Association at Pittsfield in 1956, "keep
our training programs based on a need in the employable
field." Today this means we must make whatever changes
are needed to keep our programs geared to job needs for
the local area, for the statewide picture, and for the future
as indicated by national trends and changes.

•

3. We must keep our technical-related content for
technical programs not only up-to-date but actually ahead
of today's needs so that our graduates will have the basic
technical information they must have to be employable
when they face changes in their job requirements. Otherwise they become the unemployed , or the disemployed
which are already creating national concern.
4. We must have a program that challenges students .
Courses that are geared · to the lowest level may keep most
of that group from becoming dropouts, but such courses
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only bore the more able students and di courage uch
boys and girls from applying for vocational courses. What
I am saying, is that there is not a question of the possibility of technical education at high school level but that
the question is, "how can it be done now? "
What are the operating procedure for carrying out the e
guiding theories?
1. We can keep geared to the current needs of indu try only through do e contact with industrial and labor
leaders, with employment and training directors, the State
labor Department, the Bureau of Apprentice Training,
U. S. Department of labor, Joint Apprentice Committees
and similar groups at the state and local levels. These are
lhe people who will help us in conducting survey to
determine job needs and even make them for us. They are
also the people who will serve on our tate and local
consulting committee to help in planning changes in
our programs and in setting up curriculum for new prog rams.
2. We can meet th needs for qualified worker only
if we select students on the basi of aptitudes and capa•
bilities who can profit ufficiently by the training to fill
i:he jobs.
3. We must develop the curriculum which are appro priate for the objecti, es. Here again the job analysi tech ·
niques, which are one of the major contribution of vocational education, provide the olution. We must, however, include all the desired requirements- per onal characteristics, technical knowledge and understanding a well
as manipulative skills.
4. We must find qualified teacher and provide in service growth for those we have. The electrician with himajor in house-wiring probably needs course in electronic:;
before he can teach that part of the curriculum. The all
round machinist hired 20 years ago may not be able to
teach for the employer who e work i on part for computers.
S. We will have to move quickly in upgrading our
facilities, both in plant and equipment, because much of
what we have has become obsolete. The everal federal
programs have been of real assistance in thi regard. If
industrial education at the high school level is expected
to meet the challenge of change which is currently with
us, these guiding theories must be faced quarely together
with the suggested operating procedure .

II

Technology of Group Dynamics
by W. Levi Cash, Jr.

•

U n·ive rsity of North Dakota

The f ollowing is an abridgement of the second lecture
of the 1962-63 Faculty Lecture Series al the U niversity of
Torth Dakota of December 1962.

Interper onal relation have command ed man's attention from ancient time , and we find man's beliefs about
the behavior of people recorded in literature, h istory,
political science, economics, religion and philosophy.

Change-The Key T erm in applying group dynamics
technology and, concluding with a look at the implementation for creating change in others.

More recently interpersonal relations h ave engaged
the attention of men in a variety of area . For example :
H. S. Sullivan and the -ea-Freudian in cli ni cal psychology· Mayo Roethlisberger and Homan in industrial
psychology ; D. Cartwright 1. S. Festinger, R. Lippitt,
and T.
ewcomb in social psychology· Moreno and
H. H. Jennings in ociometry · Alvin Zand er of the
Re earch Center for Group D ynamics; W. Lifton, J.
Warters, and E. Glanz in Guidance; Pau l F. Munger
and W. Levi Ca h in Counselor Education at the Un iversity of North Dakota- the e and many others treat
the problem belonging to the p ychology of human
relation .

Human relations may be defined as the integration of
people into a group or a work situation that motivates
them to work together or to relate productively and
cooperatively, so as to experience psychological, social
and maybe even economic satisfaction.

Currently the a ertion i made that the problems
of the twentieth ce ntury are problems of human relations, and that the survival of civilization wi ll dep end
upon man ' ability to create social inventio ns capable
of harne ing for ociety' constructive use, the vast
physical energie now at man's disposal. Or, as Cartwright (1) ha tated , "We must learn how to change
the way in which people behave toward one an other. In
broad outline the pecification for a good society are
clear but a eriou technical prob lem remains. How can
we chang people so that they neither restrict the freedom nor limit the potentialities for growth of others;
o that they accept and respect people of a different
religion, nationality, color, or political opinion; so that
nation can exi t in a world without war, and so that
the fruit of our technological advances can bri ng economic ell-being and freedom from di ea e to all the
people of the world?"
Although few people would disagree with these objectives when tated ab tract ly but when we become
more specific differences of op inion quickly arise. H ow
i change to be produced? Who i to do it? W ho is to
be changed? The e questions permit no ready answers.
It is the ta k of thi presentation to consider how existing knowledge of group dynamics can be translated into
principle and methodologies of human relati ons education. Thi task will be achieved by considering .first
the goal of human relations education; then an attempt
will be made to answer the question-What is group
dynami c ? Thi will be followed by a discussion of
12

The Goals of Human Relation Education

The emphasis in human relations is on "acceptance"
of self and others, maybe as Carl Rogers has put it " an
unconditional positive regard" for others; it is on
"feelings ," to sensitiz-e people to the affective aspects
of their association with others ; it is on viewing people .
as human beings who have feelings, values, goals, and
principles which may and often do differ from ours ; it
is on the reduction of threat in interpersonal relations
and the technique for how this may be done ; it is on
learning or developing skills for establishing wholesome and satisfying interpersonal relations.

• •

Education in human relations may be viewed as reeducation. This is true except for the education of very
young children.
The goals of human relations education are as follows:
First, the re-education of discrepancies, conflicts and
dissonances in the ways people habitually categorize,
conceptualize, and hypothesize their human environment
- themsdves along with others. This does not mean the
elimination of conflicts or problems from human affairs,
but rather that persons of ten n-eed and want to learn
ways of human relations that are ambiguous and problematic with greater objectivity and greater wholeness
integrity and creativity of responses than they normally
display.
Second, to help persons increase the integrity and
reality-orientation of their responses as observers, actors,
and evaluators in human relations (3). More realityoriented abilities to identify and diagnos·e human problems require correlative abilities to act and respond
appropriately and creatively to situations as diagnosed .
Third, learning how to learn from the human conflicts, confusions and dissonances in which they will continue to be involved (7) . And, since the learnings sort
are learnings about relationships, the methodology to be
mastered must include not only the better utilization
of self but also better ways of getting and receiving help

TEXAS STANDARD

•

•

from others in generating and validating learnings from
the situations of life.
Moreover, the job of any well-planned experience in
human relations education is not to produce finished
products, but to help people in their abilities to continue their own self directed learnings in and through
their further actions and experiences.

What is "Group Dynamics"

•

The word " dynamics" comes from the Greek word
meani~g ,~orce. In careful usage of the phrase, "group
dynamics refers to the forces operating in groups. Now
the investigation of group dynamics consists of a study
of group forces: viz. their origin, the conditions which
modify them, and what consequences they have. And the
principal application of group dynamics or the technology of group dynamics consists of the utilization of
knowledge about these forces for the achievement of
some purpose.
To account adequately for th e rapid development of
"group dynamics," would be impractical in this presentat10n. However, three probable reasons for this
increase should be noted ( 3).
1.
A growing practical awareness that "natural"
group process, which once supported the early socialization of people, without too much conscious attention
upon how they operated, no longer lead to desirable
socialization effects. Concern with "juvenile delinquency''
and anxiety about child-rearing practices are cases in
point.
2. Tbe alienation of "minority" individuals and of
"minority" groups within the main streams of commu?-ity life has thrust a staggering responsibility upon
sooal leadership in all industrial nations.
3. Socialization, in a rapidly changing culture and
society, is not now complete at any chronological age,
as it could one practically be assumed to be complete at
"adulthood," however, defined and punctuated, in static
societies and cultures. Re-education or "change" of
ideas, action patterns, values and attitude must be
effected by and for adults at various turning points in
their careers.
Finally, it should be said that the same conditions
which have thrust "group dynamics" into the sciences
have elicited "human relations education'' as one of the
required arts of social practices. It is not, therefore,
surprising that published results from small group researches were applied almost at once, and sometimes
indiscriminately and prematurely, in process of human
relations education (5).

Change, The Key Term in Applying The Technology
of Group Dynamics in Human Relation Education

•

The following are Cartwright's (1) Principles about
changing people through group experience:
Principle No. 1 : If the group is to be used effectively
as a medium of change, those people who are to be
changed and those who are to exert influence for change
must have a strong sense of belonging to the same group.
Implication for college teaching: in spite of whatever
status differences there might be between them, the
teacher and the student have to feel as members of one
group in matters involving their sense of values. The

JANUARY-FEBRUARY, 1964

chances for change (re-education) seem to be increased
whenever a strong we-feeling is created.
P_rinciple No. 2 : The more attractive the group is
to its members the greater is the jnfluence th at the
group can exert on its members. Festinger and others
hav•e documented this principle extensively ( 4).
Principle No. 3: In attempts to change attitudes,
values or behavior, the more relevant they are to the
basis of attraction to the group, the gr.eater will be the
influence that the group can exert upon them.
Principle No. 4: The greater the prestige of a g roup
mem_ber in the eyes of the other members, the g rea ter
the rnfluence he can exert. Polansky, Lippit, and Redl
(9) have demonstrated this principle wi th g reat care
and methodological ingenuity in a series of studies in
children's summer camp. This principle is th e basis for
the common observation that the official leader and the
natural leader of a group are often not the sa me ind ividual.
Principle No. 5: Efforts to change jndividuals of a
group which, if successful, would have the result of
making them deviate from the norms of the g roup wi ll
encounter strong resistance.
These five principles deal with the group as a medium
of ch~nge a~d -provide certain specifications for building
effect1:e_ tram~ng or therapy groups. They also point
t_o a d1ff1culty m producing change in people in that they
show how resistant an individual is to changing in any
way contrary to group pressures and expectations.
. I_n order to achieve many kinds of changes in people
1t 1s necessary to deal with the group as a target of
change.
Principle No. 6: Strong pressure for change in the
~roup can be established by creating a shared perception by members of the need for change, thus making
the source of pressure for change lie within the group.
Marrow and French (6) report a dramatic case-study
to document this principle.
Principle No. 7 : Information relating to th e need
for change, plans for change and consequences of change
mus~ be shared by revelant people in the group. More
spec1fical~y, the change of a group ordinarily requires
the openmg of communication channels. Newcomb (8)
has shown how one of the first consequences of mistrust
and hostility is the avoidance of communicating openly
and freely about the things producing the tensjon.
Principle ~o: 8: Changes in one part of a group
produce stram m other related parts which can be reduce_d only by ~liminating the change or bringing about
readJustments m the related parts.
These. eight principles represent a few of the basic
P:opositions e~erging from research in group dyn amics.
Smee research 1s constantly going on revisions and reformulations of these conceptions must be anti cipated.

Creating Change in Others
Here attention will be given to some of the elements
in creating change in others ( 10). In general, they are
related to conditions necessary for a given agent to have
~n _e~ect upon a receiver, that is, the actions of any
1?d1v1dual create forces in the person who is the potential changee. Tbe change agent exhibits certain kinds of
action and these actions, when seen by a person who is
(Continued on Page 15)
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Dr. Rupert Picott Addresses Houston CT A
Dr. Rupert Picott addressing Houston teachers during
the November generai meeting of the Houston Classroom
T achers Associati on urged them to ··move forward With
rhe new times. ··
Dr. Picott i pre ·ident of the American Teachers Association. He was introduced by Dr. Vernon McDaniel,
executive secretary of the Teachers State Association of
Texas and vice president of the American Teachers Asso ciation, Region VI. Presiding was Alvin R. Porter, president of the Houston Classroom Teachers Association.
Dr. Picott pointed out that the task of school administrators i to encourage the search for truth . The struggle
for freedom in which we are now engulfed, he stated,
poses many problems for education unprecedented in the
J.nnuals of mankind.
H e referred to a conference of educators in Washington
in June during which President John F. Kennedy repeated
some of th t statements of his magnificent speech in which
he asked every American to examine his conscience about
the right afforded other Americans. "It ought to be posible,'' he stated, .. for every American to enjoy the privilege of being American without regard to his race or his
color. Every American ought to have the right to be
treated as ht would wi sh to be treated, as one would wish
hi s children to be treated .··
Kennedy said h owever, this is not the case.
'"The Negr baby born in America today, regardless
c.,f the ection of rhe state in which he is born, has about
one-half as much chance of completing high school as a
white baby born in the same place on the same day, onethird as much chance to complete college, one-third as
much chance of becoming a professional man, twice as
much chance of becoming unemployed, about one-seventh
as much chance of earning $10,000 a year, a life expectancy
which is seven years shorter and the prospects of earning
only half as much ."
Io givi ng a few other facts significant to the discussion
Dr. P1cott stated: " One million students drop out of our
elementary and seconJary schools each year. Jobs requiring
trai ned professional studies rose 60 percent in the last
te n years.
"Jobs for those with no secondary education decreased
25 percent. One out of every ten workers who fail to finish
elementary sd1ool is unemployed today, compared to one
out of every fifty of college graduates."
In March, 1962 person of eighteen years and over who
have not completed high school made up forty-six percent
of the labor force, but they made up sixty-four percent
c-f the unemployed.
"You, who are privileged to lead children on hallowed
ground " tated the speaker, " work in one of the great e: t period of the development of man. ·· The question
which must be in the hearts of these leaders, he said, is
·· what can I do, individually, to carry forward the torch
tor better living?" He offered the following suggestions :
( 1) "Thi i t·he time for knowledge, to seek broader
14

THE ABOVE GROUP of Houston teachers, along with Dr.
Vernon McDaniel, Executive secretary-treasurer of the Teachers Association of Texas, pose for the photographer following the November general meeting of the Houston Classroom Teachers Association held at Jack Yates High School
in Houston. Seated are: Alvin Porter, Mrs. Valrie Johnson,
Dr. Vernon McDaniel, and Mrs. Birdette Anderson. Standing:
Mmes. Hazel Webster, Nathalia Williams, Vivian Bowser,
Mary L. Bowser, Elnora Goode, Celeste Roberts, Marston
Kennedy, Ethel Cordon, Nellie Joyce Punch, Thelma Brown,
Dr. Ronald Byrd, Mmes. Doris Williams, Camilla Brown,
Quintanna Alliniece, Eudora Richard, T. Gary, and Mable
G. Jones.

and richer frontiers. Have faith in oneself _and support that
faith with work.
( 2) Our schools must offer comprehensive education
for all people.
He pointed out the fact that the Americans are so comprehensive and so demanding that specialists of every sort
and kind are required. This poses another of the serious
problems facing the profession. Schools he said must
provide for all the children of ali the people a kind cf
education commensurate with inmate and acquired abilities
so that a full contribution to civilization can be made.
He asked the question, "How long will it be before
we realize and place proper imphasis on the right things
in our school systems? Thereby we can rear a new generation of Americans who can fight for jobs in the vast vocations because we, school administrators, and all other
respect their choices."
( 3) We need to raise our standards, our horizons,
and our ambitions. The schools, must raise their standards
of performance. Community forces, parental guides and
all others must join in a massive effort to create higher
horizons for our children.
Dr. Picott concluded by stating that teachers must join
the new times. " Add the new to the old, but move forward with the new times. This is the time of decision."
Platform guests were: Dr. John E. Codwell, principal
of Jack Yates High School; Mrs. Willie H. Robinson,
principal of Pleasantville Elementary School; Mrs. Falbia
Turner, principal of Bruce Elementary School ; Mrs. Lorence lancelin, principal of Fairchild Elementary School;
Mable E. Kilpatrick, principal of Matthew W. Dogan
Elementary School; Dr. Vernon McDaniel, executive secretary, Teachers State Association of Texas; Dr. B. A.
Turner, dean of the department of industrial education,
Texas Southern University ; Dr. G . W. Rand, head of the
department of education, Texas Southern University; Theodore Randle, state representative of the South Central District Teachers Association and teacher in the Aldine School
District.

TEXAS ST ANDA RD

•

•

•

•

Elementary Principals
And Supervisors Meet
The Ninth Annual Conference of Texas Elementary
Principals and Supervisors, division of TSAT and NEA,
was held Nov. 21-22 at Bishop College in Dallas. Theme
of the meeting was " Better Leadership for our Schools."
The certification program for elementary school
teachers was covered at length by Dr. J. N. Nellum,
head of the department of education, Bishop College.
He was complimentary of the Texas elementary schoo~
ad ministrators being conscious of the certification ot
principals in the state over the past few years. He urged
that educators "continue to accelerate this type of program. Elementary school principals, he said, who would
like additional information on certification should contact TSAT. The department of elementary school principals, TSAT, can provide you with a report entitl~d,
" Guidelines to Certification of Elementary School Prmci pals" which contains adequate information, some of
which has not been previously released.
Dr. Orville B. Aftreth, president, department of elementary school principals, National Education Association, San Diego, Calif., spoke on "Leadership for Excellence." His presentation centered around "Constituents of the Foundation for Learning," and offered
principals and supervisors an approach for better leadership in our schools.

Group Dynamics- ·
( Continued from Page 13)
a potential changee, generate forces in the individual
who . is likely to do the changing. These forces occur
when an individual, who sees the agent's actions, has
particular needs and he perceives that these actions
by the change agent are likely to gratify the needs.
The kind of needs a person may have are needs for
approval, need for information, need for recognition,
need for being like other persons, need for rewards,
and need for acceptance.
Now any particular need or motive that serves as the
basis for any influence is called a motive basis. Some of
these will be described.
Rewards or punishments cannot effectively deter~ine
beliefs or change attitudes. People can say they believe
or know a certain thing in order to avoid the punishment or obtain the reward , but they do not have to
mean it. They do not have to believe it, all that is
necessary is that they show the appropriate behavior and
they rece ive the reward or avoid the punishment.
There are motive bases that are likely to change
others even when the change agent may be making no
effort to get the other persons to change. One such
motive-base is "expert power." This is power based
upon the fact that the change agent is seen as a so~rc_e
of credible information. Consultants, teachers, admm1strators and counselors in a large array of cases have
this kind of power.
Another power closely associated with motive-base

JANUARY-FEBRUARY, 1964

SPEAKER AT THE CONFERENCE included Dr. J. W .
Echols, head of the department of education, Prairie View
A&M College, Prairie View, Texas, coordinator of the Texas
Elementary Principals and Supervisors Association ; Orvill e
B. Aftreth, NEA; and James C. McClure, association presi dent.

THE NINTH ANNUAL CONFERENCE of the Texas Elementary Principals and Supervisors was held at Bishop College in
November. At the head table during a banquet session are
Harold Lang, principal of N. W. Harlee School, Dallas and
president of the Dallas School Executives Club; Dr. M. I(.
Curry Jr., president of Bishop College; (standing) James C.
McClure, president of the Elementary Principals and Supervisors Association, and principal of Ralph J. Bunche Elementary School of Midland, Texas; and Orville B. Aftreth, president, department of elementary school principals, National
Education Association, San Diego, Calif.

is called " referent power''- power that comes about because an individual decides he is going to be similar to
another whom he admires. Its base is the desire of the
changee to be like the other individual, or his perception that he is like the other individual, or his feeling
that he wishes to associate with the other individual.
Sometimes this power is referred to as the power of
attraction. Cartwright's second principle is a consequence of referent power.
"Legitimacy" is another exa mple of a motive-base.
This refers to power based upon the fact that the changee
grants to the change agent the right to prescribe behavior for him. To illustrate, person A has legitimate
power over person B when B feels that it is perfectly
proper for A to tell him (B) what to do and how to do
it. B may not like A. A may not have referent power
and B may think A's ideas are wrong. A may not be
able to give rewards or punishments, but A has the
legitimate right to tell B what to think and how to
think.
It is of interest to note the people tend to grant
legitimacy to others. Why? Because it makes life easier.
When we say the commanding officer, the dean or
the departmental chairman acts "that way," we have
legitimized his behavior, and we refuse to be perturbed
about it.
In summary, human relations is concerned with the
integrating of people into a situation that causes them
to relate together cooperatively, so as to experience
(Continued on Page 23)
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Houston CTA Committee Acclaimed

VIVIAN SAVOY
VIVIAN BOWSER

The 1962-1963 project of the Houston lassroom Teacher Association ·s
tandards and Awards Committee won
state recognition at the Teachers State
Association of Texas held in Austin
October 24 25. The report, entitled
"The Validity of an Awards D ay
Program,·' was based on a research
study of way to award teachers who
de erve recognition from the association.
This committee originated in May
of 1962 when Vivian Bowser, then
president of the Houston Classroom
Teachers Association, saw fit to initiate a program for giving recognition
to teachers deserving honor for rendering service beyond duty to the organization. The last general meeting date
of the term was proclaimed as Honor
Day.
An outstand ing speaker was chosen
for the occasion, and teachers wh~
, ere building representatives, officers,
and key teacher received awards at
the program.
During the executive meeting in
May of 1962, Mrs. Bowser appointed
a committee to study ways to find
persons deserving honor and set standards for selecting candidates for ap16

VALRIE JOHNSON

proval by the executive committee.
The Standards and Awards Committee met once a month to design
questions and forms to be used in
securing information about the teachers.
It soon became apparent there was
need for better records, more active
participation on the part of the individual members and committees and
officers, long-range planning, and
achievement goals.
Alvin Porter, 1963-64 president,
accepted in an executive meeting the
forms designed by the committee this
year for securing information, and a
set of standards. In addition to meeting the National Education Association standards, at least five general
meetings scheduled by the local association must be attended in order to
be eligible for the Professional Acceptance A ward .
:1

Committee members and officers
who worked on the project for the
1962-63 school year are: Mable Jones,
chairman; Mary Bowser, co-chairman;
Vivian Savoy, publicity; Joan Gray,
editor of the Guidepost ; Dr. Ronald

DORIS WILLIAMS

Byrd, president-elect; Valrie Johnson,
president in charge of building representatives; Eudora Richard , president
in charge of programs; Ethel Cordon,
financial secretary; Cohuita Kennon,
recording secretary; Birdette Anderson, treasurer; Thelma Brown, chairman of the Budget Committee; Hazel
Webster, chairman of Teacher Education and Professional Standards;
Lee Criddle, Billy Green, and Thelm.i
Gary, coordinators; Annye Armstrong,
art; Freddie Jordan, Hattie B. Amboree, and Tweltha Duncan, records.
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Houston Awards
Committee

LAURINE WILLIAMS, JR.

Negro History Week

BIRDETTE ANDERSON

•
DR. RONALD S. BYRD

•
ALVIN PORTER
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A Basis For The New Freedom iS
the general theme of the 1964 celebration of Negro History Week. The
worldwide observance will be held
February 9 through February 16. The
week is sponsored by the Association
for the Study of Negro Life and
History with headquarters in Washington, D. C.
The Association was founded in
1915 by the late Carter G. Woodson,
Harvard University graduate and eminent historian. The Negro History
Week celebration first started in 1926
and has been held each year since
that date.
The aim of Negro History Week is
to call attention yearly to the contri butions of Negroes to the cultural,
economical and social development of
America and the world. This is especially important in this new day of
freedom when protests are so widespread against the lack of inclusion
cf Negroes in planning, employment
and other facets of national world
living. Attention is also called to the
lack of proper treatment of the Negro
ethnic group in textbooks, American
mass media, and other items of publicity and pro-propaganda.
Kits for Negro History Week as
well as other information are available
from the office of the Association of
Negro Life and History, 1328 Ninth
Street, N. W., Washington, D. C.
Telephone- Area Code 202-Hobart
2-0313.

Laurine Williams, Jr., currently a math department teacher at Lincoln High School,
Dallas, has been selected to participate in
the National Science Foundation In-Service
Institute at North Texas University during
the 1963-64 school year. He is a native of
Marshall, a graduate of Wiley College with
advanced work at Texas Southern University.
His dedication to high ideals and devotion
to professional organizations distinguish his
qualifications as an edicator.

Necrolgy-

Walter H. Harrison

Funeral services for Walter
Howard Harrison were held Dec.
24 at the Gallilee Baptist Church
in Marshall. Interment was at the
Wittaker Cemetery at Lodi, Cass
County.
Walter Harrison was supervisor
of Dallas County Schools. He was
stricken December 19 with a fatal
heart attack.
He was in the teaching profession 38 years and served as
classroom teacher, principal and
superintendent of schools.
He is survived by his wife, a
son, three sisters a n d t h r e e
brothers.
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Youth In Conflict
A student enters hi s classroom, takes careful aim, and
throws an empty bottle at his teacher.
A teenager questioned by school authorities says that
he doe not remember when he first began to steal.
A boy taunted by a classmate in the school cafeteria
grabs a knife and pursues his tormentor.
Why has the tudent no respect for school? What inad equacies drive him to spend hi time stea ling instead of
studying? What is the reason behind a child 's bad behavior and what can be done to change his behavior?
YOUTH IN CONFLICT, a Professional Guidance
Series booklet published by Science Research Associates,
Inc. of Chicago, is the story of what one group of educators did to help troubled youngster like these. Written
with a warmth and depth of understanding that comes
only from first hand experience, the 78-page booklet is the
work of Dr. Bennetta Washington, former principal of
Boys' Junior-Senior High School, Washington, D. C. 1t
describes, in terms meaningful to educators, parents and
interested laymen, the reasons why this school for boys
with emotional and behavioral problems was founded ;
the methods it used and the encouragi ng results it achieved
in salvaging boys who might otherwise have ended up on
the educational scrapheap.
The increasingly serious problems being created in fastgrowing urban areas by young people who are socially,
emotionally and ed ucatio nally unable to adjust to the demands of ociety are discussed candidly by the author. Sh e
points out for ex:imple that although statistics vary from
region to region the overall rate of juvenile delinquency
in the United States has exceeded by more than four times
the rate of population increase.
'' A problem of this magnitude" Dr. Washington writes,
'" can no longer be handled olely by the special schools.
A good part of the responsibility will have to be
shouldered at this time by the regular schools." Dr. Washington believes much of what wa learned in the establishment of Boys' Junior-Senior High School is applicable
to non-special schools.
Boys' Junior-Senior High School, Dr. Washington states,
was founded on the hypotheses that a d1ild must be accepted a a valuable human being; that the urge to learn
is basic in every child; a child ' self-perception must be
developed to promote emotional growth; the child need s
to feel a sense of involvement before understanding can
take place, and the power situation in the classroom must
be recognized and properly handled by the teacher.
Power is inherent in the position of the teacher in the
classroom, Dr. Washington states. The way in which this
power is used , and subsequently interpreted by the stu dents, is of prime importance in the teacher-pupil relationship. The teacher must recognize his own needs as well as
those of each child and both must find some satisfaction in
the classroom situation.
One of the most effectiTe methods of helping teachers
gain the insight they need to aid the problem students at
Boys' Junior-Senior High School, she states, were weekly
case conferences in which teachers met with mental health
con ultants and psychiatrists ass igned to the school to dis( Continued on Page 22)
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MYRTLE B. COOKE

Blackshe;ar PTA
Honors Mrs. Cooke
By Algerene M. Craig

Myrtle B. Cooke, former sixth grade teacher at the
Blackshear Elementary School, Austin, holds a trophy
that was presented to her by Principal F. R. Rice during
a PT A recognition program held in her honor Sept. 4.
Relatives, friends, colleagues, students, parents and
well wishers listened to the Rev. P. L. Wood, pastor of
Wesley Methodist Church as he paid tribute for the
many contributions of Mrs. Cooke calling them "Magnificent Obsessions.'· She was the recipient of flowers
and other tokens of love and appreciation for her services.
Mrs. Cooke received her Elementary and high school
training in h er home town of Cuero. She attended Wiley
College and received an AB degree from Samuel Houston College; graduate work was done at Tuskegee Institute, and Columbia University.
She exemplified her conviction as a teacher in regard
to the importance of a united profession by her affiliation as a life member of the National Education Association along with membership jn the state, district, and
local associations. She was honored as "Teacher of the
Year" in 1958. As a parallel to h er educational affiliations and services, Mrs. Cooke has achieved distinction
as a long-time member of the Wesley Methodist Church.
She has been active in civic and social organizations. She
is a member of the Z eta Phi Beta Sorority, Inc. She plans
to travel and continue to be of service to humanity.
We salute Myrtle Cooke as a teacher possessed with
faith in life, patience in service, loyal to moral and
spiritual obligations; one who has labored unsparingly
and hope fully to be worthy of this generation and generations to follow.
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Bookshelf Hints
Hill and Wang, Inc., publishers, 141 Fifth Avenue,
New York, N. Y., offer - the following books. Schools
and libraries are entitled to a 25% discount on two or
more hardcovers or five or more paperbacks. Order should
be accompanied with check or money order unless books
are to be billed to school, board of education, or library.
American Negro Poetry edited by
Arna Bontemps

cl. 4.9'5

The Big Sea by Langston Hughes

Pa. 1.95

cl. 5.95

Thoreau: Peo ple, Principles & Politics

Pa. 1.95

cl. 4.50

The Eleanor Roosevelt lf:7 e Remember
by Helen Gahagan Douglas
Something In Common by
Langston Hughes

cl. 5.95

The Autobiography Of An Ex-Colored
\Afan by James Neldon Johnson

I
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Five Plays Of The So,,th by
Paul Green

cl. 3.95

Pa. 1.75

The Lincoln Nobody Knows by
Richard N. Current
The Best Of Simple by
Langston Hughes

Pa. 1.95
Pa. 1.65

cl. 3.95

Pa. 1.45
Pa. 1.95

cl. 4.95

The following books are offered by International Publishers, 381 Park Avenue South, New York, New York.
AMERICAN NEGRO SLAVE REVOLTS by Herbert Aptheker. Cl. $5.50; NWP $2.25 .
JOHN BROWN by W. E. Burghardt Du Bois. CI.
$5.50; NWP $2.25.
RECONSTRUCTION by James S. Allen. Cl. $4.00 ;
NWP $1.65.
A ST AR TO STEER BY, Captain Hugh Mulzac. CI.
$5.00; NWP $1.85.
LABOR FACT BOOK 16 (Extended section on
Negro). CI. $3.25; NWP $1.65.
ESSAYS ON HISTORY OF AMERICAN NEGRO
by Herbert Aptheker. Cl. $2.00.
TO BE FREE: Studies in American Negro History by
H. Aptheker. Cl. $3.00.
THE NEGRO PEOPLE IN AMERICAN HISTORY
by W. Z. Foster. Cl. $6.oo.
DECISION IN AFRICA by W. A. Hunton. NWP
$1.85.
THE NEGRO IN SOUTHERN AGRICULTURE by
Victor Perlo. Paper $1.00.
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THE NEGRO PEOPLE IN AMERICA: On Myrdal.
Aptheker. CI. $1.25; Paper 40¢.
Pamphl,ets
ABRAHAM LINCOLN: Selection. P. S. Foner, Ed.
. 35¢.
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GEORGE W. CABLE: Selections. I. Cable Manes, Ed.
.15¢.
Six pamphlets by Aptheker:
The American Civil War (Centennial ) .............. $ .3 5
Labor Movement in South During Slavery ........ .. .20
Negro in the Abolitionist Movement . _.............. .20
Negro in the American Revolution .. ....... ........... .20
N eg ro in the Civil War ........................................ .50
Negro Slave Revolts in the U.S. ······ -················· .35
The Only Complete, Definitive Collection
THE LIFE AND WRITINGS OF FREDERICK
DOUGLASS, P. S. Foner, ed. 4 volumes, $15.00.

Smith School(Continued from Page 10)
Thomas, Van Young and Mary Mitchell.
Also Julia Stevens, Betty Dickerson, Betty Wilkens,
Hannah Jones, John Captain, Mamie Jackson, Ronald
Tyson, Kenneth Robertson, Kenneth Holliman, Willie
Hall, Barbara Johnson, Charlotta McCullough, Howard
Wilson, and Thomas Burnett.
Others who served as clerks were: Leon Hollins,
Lanny Greene, Kathleen Millard, Beverly Miller, John
Jordan, Mary Gill, Shelley Barefield, Tommy Canaway,
Gregory Mathis, Carrol Craney, Ben Carr and Eugene
Meyers.
Also Billye Caldwell, Sandra Berry, Bobby Ealim,
Theo Carien, Jane Hanes, Patricia Ballard, Brenda Dixson, Loyd Riley, Otto Smith, Stephanie Richards, Robert
Neblett, and Willi e P. Mathis.
The teachers who graciously volunteered their services in supervision along with the student council committee were: Mesdames Ada Glass, Marjorie Jeter, Iva
Riser, Doris Parrish, Mattye Flannel, Modria Caraway
Clara Ramsey, Tallulah Wells, Nena Kemp and Anni;
Conner. Also Misses Maudell Green , Annie Stevenson
and Vinnie Traylor.
Others who worked in supervisory positions were
Messrs Charles Hatcher, Henry Coleman, Levi Franklin,
Frankie Brazos, Jesse Bowser, Carmen Stewart, Leslie
Minfield, John Taylor, Edward Hill, Marvin Wilson,
and Walter Lindsey.
All votes were tabulated and recorded from th e
standard voting machines. The following results obtained: President, Anthony Jackson; Vice President,
Shirley Fobbs; Secretary, Alyce McCioud; Treasurer,
Jean Franklin; Sgt.-at-Arms, Chris Hall.
The Principal of E. 0. Smith Junior High School,
T . R. Chatham, feels that only alert, first class citizens
will be able to successfully compete in this changing
world. H e, therefore, encourages the initiation of and
student participation in cultural and civic projects for
developing our youth in becoming intelligent, well
informed citizens .
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Persistence(Continued from Page 5)
The reason g iven by the non-persisters fo r dropping
out of chool were:
Reason
Frequency
Lacked Finan ial upport
34
Fa iling Cour e W o rk ----------·- --·3
Ma rriage --· -----·--··--·-----·- -- -----·------·-8
Mi litary Service ------- -··------· --·-- -- ---1
Illn es in Family ---·--------------- --·-·-1

Per Cent
74
6
16
2
2

It wa hypothesized that there were no sig nifi cant
difference betwee n persisters and non-persisters in
terms of th e va ri ables indi cated . As indicated i n T able
JV this hypothesi was rejected. Further analysi revealed that the diffe rence betw een the two groups wrrs
in the cores mad e- on the Mathem atics section of STEP.
TABLE IV
ANALYSIS OF VARIANCE BETWEEN AND WITHIN GROUPS
Source of
Va riation

W ithi n Groups
Between Groups
Total

Degrees of
Freedom

59
13
72

Sum of Mean Sum of
Squares
Squares

.1732
.5406
.7138

.00029
.00415

F

* 14.3103

Hypothesis

Rejected

*Significant at the one per cent level

DISCUSSION
The negative corre lations between achi evement, peri tence and rank in grad uat ing cl a s suggest one or
more of seve ral condition to b-.. operatin g, among
which are:
1 . Ran k in graduati ng cl ass i based on somethi ng
other than ability and / o r performance; or II
ra nk is based on perfo rmance, then it appears
th at stand ard s are low, hence, instruction in high
schoo l produce tud ents ill-prepared to do co llege
work.
2. In tru ction at the co llege level is not gea red to
the level of stu lents.
3. Stud ents do not kn ow how to study, or, if they
do teacher do not stimulate them to do so.
Whatever the reaso n or reaso ns for thi s negative correl ation these findings a re contrary to those of Johnson
(5) , Limes (7), Seyler (9) and others who have recommended that ra nk in g rad uati ng class be used as a predictive measure of college success.
Th e insignificant and negative rel ationship between
choo l en rollment and achiev ement might contradict the
implied vales of the comprehensive high school as suggested by Conant (1) and upport those of Rickover
(8 ) .
If one assumes that the larger schools attract and retain bette r prepa red teachers, th en, on the basis of th e
finding , one mig ht co nclud e that they do not necessarily do a better job of tea hing when effectiveness is
meas ured by the academic success of students in college.
On the other hand , teachers in large hi gh sch ools might
fee l th at they have "arrived ", hen ce, efforts directed towa rd being effective as teachers are lessened .
The sig nifi ca nt correlat ion between achievement, persistence and extra-cl as act1v1t1 e mi ght suggest that
the re
something operating in the psycho-soc ial en-
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vi ronment of college life which tends to set a relatively
high g roup norm for group members. On the surface
these findin gs suggest that one way to raise the level
of academi c performance among stude nts, as well as to
keep th em in school longer, is to make sure that all
stu de nts acti vely participate in extra-class activities. This
might help. Yet, one cannot ove rlook the fact that both
parti cipation and achieve ment are related to drive and
mot ivati on whi ch might be personality traits hard to
disce rn .
Wh en th e significant relationship between achievement and persistence is examined one must consider the
"Standards of Work" policy at Texas Southern University. Two other questions- ( 1) What factors operating on a college campus contribute to academic success and ( 2) what factors operating within the individ ual, as a person, contribute to academic success?ass ume increasing importance when one considers the
fact that only the scores made on the mathematics section of STEP differed significantly for the two groups
If we assume that those who experience academic success tend to persist in school while those who do tend
to drop out, it would follow, on the basis of the above,
that academic success among Texas Southern Students
is based on something other than aptitude since all
tests included in the entrance examinations a;e, in
reality, measures of mental aptitude. Garrett (3) might
have explained when he pointed out that:
There is a closer correlation between intelligence
test scores and later college grades for those scoring
low or average in intelligence . . . This would indicate students with high intelligence tend t o w a r d
success in college in spite of all other factors oper;
ating. With students of lesser ability, however, some
may put other factors into operation to bring them
to scholastic success and some may not.
When level of aspiration is defined in terms of the
reasons given by subjects for either persisting in school
or dropping ou t, the findings suggest that non-persisters
have relati ve ly low academic levels of aspiration. Evidence of this low level of academic aspiration is revealed by the apparent obstacles, real or imaginary, to
persistence an d achievement.
Th e findings with reference to the second major aspect of this study reveal that of the thirteen variables
studi ed, only the scores made on the Mathematics section of STEP, grade-point averages, and the number
of semesters e nrolled differed significantly for the two
gro ups. These findings support those of Garrett (3)
and H arr is ( 4) who made the point that it is difficult
to predict college success.
CONCLUSIONS
Th e limited respons·es from both schools and individuals make it impossible to draw any valid conclusions. However, the findings do indicate the need for
continued research on the student population at Texas
South ern University.
These findin gs further suggest that for the population studied:
1. Neither the size of the high school or the graduating class is sig nificantly related to achievement
(Continued on Page 22)
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Prince Edward School(Continued from Page 7)

•

he should give up, even for a year, his activities in pleasant
East Williston. He talked to Negro children whenever he
could during his wanderings.
But his decision was made for him at a playground,
where some children were playing basketball. Stopping to
chat, he observed that there would be little time for ba ketball when the Free Schools opened . The boys had no
doubts. After four years of basketball and TV and sitting,
they wanted to learn to read.
And Sullivan was determined to help .

Dodso·n Retires
After 30 Years

I

I

•

•

Norma J. Dodson who has taught in the public
schools of Travis County and Austin for thirty years
has retired from the teaching profession.
She was born and reared in Austin and received her
education in the Austin Public Schools and in Prairie
View A & M College. She is a graduate of Tillotson
College and has done advanced work in The University
of Texas .
For twenty-two years she was a very successful teacher
in the St. John Elementary School and was honored as
" Teacher of the Year" in 1958 and again in 1959.
Mrs. Dodson was a diligent worker with the Girl
Scouts in St. John School; as well as a member of the
Austin Teachers Association, Central Texas Teachers
District Association, Texas State Teachers Association
and the National Teachers Association. She is also an
active member of The Ebenezer Baptist Church.
She was honored by the faculty, principal, PT A, and
friends of the St. Johns Elementary School. Tributes to
Mrs. Dodson were made by Head Teacher Mrs. D. J.
Phillips, B. A. Curry, Mrs. M. B. Cooke and Mrs. B.
Taylr and daughter. She was presented many gifts. Mr.
John 0. Bell, principal of Sim sand St. Johns Schools,
and wife, presented her a life certificate to the St. Johns
PTA.
Mrs. Dodson was also a platform guest at the Blackshear PT A meeting. Mrs. I. R. Van Dyke praised h er
for the service she has rendered in the schoolroom and
the community, and presented her with a corsage. F. R.
Ri ce, principal of Blackshear School, gave her a plaque
of service.
Her many friends wish for her a well deserved, happy
life during her retirement.
ANNUAL CONVENTION
National Association of Gifted Children
April 29 - May 2, 1964
Chicopee (Springfield), Mass.
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Recruiting a staff was the most difficult. Most teachers
had already signed contracts for the coming year, and their
school boards were understandably reluctant to release
them. One principal in a nearby Virginia community, unable to obtain leave from his school board, quit. But a
Maryland school board was so proud of a teacher who
wanted to teach in Prince Edward, that not only was the
leave granted but the board offered to pay the difference
between the wages the teacher would receive at Prince
Edward and what she would have received at home.
The staff of 100 teacher - integrated, of course- is
made up of about 25 teachers with no prior teaching experience at all , and another 25 with over 20 years in
teaching. Some teachers came out of retirement to work.
About 25 of the 100 teachers are white.
At first the students were roughly put into grade until
their abilities could be assessed. Team teaching is u ed extensively in the ncn-graded system, as is tutoring for students particularly far behind. Some of the elementary
students, for example, did not even know their own names.
" The non-graded program has been a salvation," Sullivan says. "It permits kids to go ju t as rapidly a possible.
After four years, many of these kids lost completely th e
ability to communicate. They Jived on farms . To bring
these youngsters out of this stage and to teach them rn
read was a major problem. A non-graded program, as far
as my people are concerned, was the answer to this problem."
Venden Heuvel obtained 30 new TV sets for the school,
which were tied in to the Richmond education channel in
four major subjects. He found books to give the free
schools a fine library. A teaching machine producer donated a number of the devices used in teaching phonetics
and articulation.
Vocational education, Sullivan says " is probably second
t.o none in the South. We run everything from auto mechanics thtough agriculture. We have an extensive busines.
course for these young~tt:rs. We're teaching them all to
type, and we spend a lot of time in citizenship and homemaking, but we work most of the day in language arts.
"We're getting along .just fine. We' re all keeping our
fingers crossed in hopes the courts will resolve this question,
because we're in business for one year. And we certainly
hope that these youngsters will not be returned to the
farm in Prince Edward County, or anywhere in the United
States.
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Bruce School Receives Award

Persistence(Continued from Page 20)
or persistence.
2.

Participation in extra-class activities is significantly
re~ted to both achievement and persistence.

• •

3. Level of aspiration, as defined, is related rn a
positive manner to both achievement and persistence.
4. Achievement is significantly related to persistence.

AWARD:-Ethel Cordon (left). building representative and financial secretary of the Houston Classroom
Teachers Association, observes as Bruce School received the Professional Acceptance Award during the
annual Awards Day Program of 1963. Principal
Falbia Turner (right) accepts the award on behalf
of the faculty from the Chairman Mable G. Jones
of the Standards and Awards Committee. They are
working hard to maintain high standards in order to
keep the award in 1964. If Bruce School wins the
trophy three years in succession, it becomes the
property of the school.

Youth Conflictcconti nued from Page 18)
cuss the progress of individual students. The free exchange
of constructive suggestions and criticisms among the teaching staff proved, in some instances, to be the difference
between success and failure in changing a child's view of
himself, and thus his behav ior.
Dr. Washington suggests that the success of programs
such as that at Boys' Junior-Senior High School is, in large
measure, dependent upon the calibre of the teacher. "If
~chools are to beg in to cope with the problems surroundmg behaviorally disturbed youngsters, their teaching staffs
must be up to the job. New teachers must be properly
educated and experienced teachers must be re-educated."
Community support is also vital, Dr. Washington says.
The community offers employment opportunities as well
as cultural resources which can help educators succeed in
making programs for problem youngsters meaningful. She
warns, however, that a program of cultural enrichment
must be integrated into the framework of school activity
if it is to be effect ive. "Patchwork cultural exposure does
little good, if any," he says. "Nothing is more frustrating
ihan being hurried off to see a play or to visit a museum
with no idea of rhe significance or value of either."

5. With the exception of scores made on the Mathematics section of STEP, grade-point averages, and
semesters enrolled there is no significant differences between per~isters and non-persisters, achievers and non-achievers.
6. Rank in high school graduating class is significantly related, negatively, to achievement and
persistence.
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TEACHERS! BORROW

SSO to S300 BY MAIL
DISTRICT MEETINGS
CENTRAL TEXAS DISTRICT
B. T. Washington, Marlin
March 13
SOUTH CENTRAL TEXAS DISTRICT
Central High School, Galveston
March 13 and 14
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Quick l • Easy I• Private I
Any amounl from $50 lO $3O0-lf you need mon,y
quirk-cut oul and mail this ad for complete free
details. Completely conrldtntlal. No co-sicn..-s, no
~nclor~ers. Friends, merrhanrs, school board will nol
know you a:,ply for a loan. You can make this loan in
the priury of your home ■Y MAIL on your sicnatur,
only. Repay in connnient monthly payments, no payments on principal durinc summer ncation. Cut eul
and mall this ad today for full details in plain ennlope.
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School Health
Meeting Announced
A special meeting on the school health program has
been announced by Mary Lee Taylor, RN, co-chairman of
the school nurse program, Texas Public Health Association.
"Pupil Participa.tion in the School Health Program··
will be the subject of a panel discussion to be held Sunday,
Feb. 23 from 2:00 to 4:30 p.m. in the Colonade I Room
of the Commodore Perry Hotel in Austin.
Participating in the discussion will be: Dr. Ronald
Penney, assistant professor of psychology and director of
(hild research, University of Texas; Margaret Franke, RN,
school nurse, Kerrville Public Schools; Christine McKnight,
RN, public health nurse, Austin-Travis County Health
Department; Linn Roe, RN, public health nurse, AustinTravis County Health Department.
Moderator for the pogram will be Milderd Garrett, RN,
director of public health nursing, Texas State Department
of Health. All school health personnel, including teachers,
are invited to attend. There is no registration fee.

Group Dynamics-

•

•

(Continued from Page 15)
psychological, social and economic satisfaction with
emphasis on acceptance, feelings, reduction of threat
in interpersonal and intragroup relations, and learning
how to learn from the phenomina of their existance.
And finally, it was pointed out that there can be
intended and unintended bases of power and change
depending upon the needs that the changee brings to
the situation. An individual's behavi or is his own. An
individual cannot make another learn anything, he can
only provide opportunities for the other to learn. Therefore, it is important for any change agent to recognize
what needs he's appealing to or desires to appeal to,
when he is behaving like a change agent.
REFERENCES
I. Cartwright, Dorwin, "Achieving C hange in People Some App licati ons of Gro up Dynamics Theory ," Reprint from Human Rel;1tions, Vol. IV , No. 4, 1951.
2. Beardsley, Grace , Editor, "Institute for Soci a l Research 19461961," The Univers·ity of Michigan, 1961.
3. Benne, Kenneth D. Cast Methods in the Training of Adminish ators. Boston University , Human Relation s Center, Re searc h
Pep orts and Technica l Notes, No. 28 , Origina lly pub lishe d as
"1.a Methods des cas Dan s la Formation des Directeurs Admi n.
P.,.ycholo. Sociologie lndu strie lle." Humanes et Techniques,
I ':'59, Vol. 15, No. hors serie , sp. 126 a 130.
4. Ff., stinger, L. et al . "Theory and Experim e nt in Socia l C omm unicdion," C ollected papers , In sti t ute of Soci a l Rese arc h, An n
A,·bor, Michigan, 1950.
5. G,;nderson , Ro bert, "Group Dynami cs: Hope or Hoa x?"
Q 1Jarterly Journal of Speech, Vol. 36, Feb. 1950 and Ke lman ,
Herbert , "Group Dyn am ics Neither Hope Nor Hoax ,"
Quarterly Journal of Speech, Vol . 36, O ct. 1950.
6. Marrow, A. J. and French , J. R. , Jr. "Changing a Sterotype
in Industry," Journal of Social Issues, 1945, I, 3, 33 -37 .
7. Miles, Matthew B. Learning to Work In Groups, New York:
Teachers C ollege , C olum b ia Universi ty , Bureau of Pub licati ons ,
1959, Ch . 3.
8. Newcomb, T. M. "Austistic Hostility and Socia l Rea lity,"
Human Relations, 1947, Vol. I. No. I 69 -86.
9. Pol ansky , N., Lippitt , R. and Redle , F. , " An Inve sti gati on of
Behavioral C o ntagion in Grou ps," Human Relations, 1950. Vol.
111 , No. 4. 319-348.
10. Zander , Alvin , Address de live red at the University of Mi c higan
H uman Re lati ons W orhhop , Aug ust 8, 1961 .

JANUARY-FEBRUARY, 1964

Ho·n or Schools,
(Schools with 100 o membership in TSAT to
December 31, 1963)
BOWIE
Hooks Colored High School, N. W. Gayner, Principal ,
Hooks
CASS
Panhandle High School, W. 0 . Waring, Principal,
D ouglassvi Ile
CHEROKEE
New Salem Junior High School, W. R. Coss, Principal.
Reklaw
DALLAS
Rocky Crest Elementary School, J. D. Hall, Principal
Lancaster
J. H. Bush School, Miss Bernice Chatman, Principal,
Carrollton
East Side Elemeniary School, Howard 0. Goodson ,
Principal, Garland
ECTOR
Blackshear High School, E. K. Downing, Principal ,
Odessa
GREGG
Shiloh Elementary School, D. M . Brown, Principal ,
Longview
HARRIS
Kashmere Gardens High School, Dr. I. B. Bryant, Principal, Houston
HENDERSON
Central High School, 1. C. Mcllveen, Principal, LaRuc:
HOCKLEY
Ropes Negro Elementary, Rev. Jim S. Land, Principal ,
Ropesvilie
KAUFMAN
Mabank Colored Elementary School, J. 1. Hall , Principal, Mabank
LIMESTONE
Robert S. Briscoe, Principal, Coolidge
NAVARRO
G. W. Jackson High School , E. L. Washington, Principal, Corsicana
G. \Yl. Jackson Elementary School, H. R. Powell, Prin cipal, Corsicana
Abraham Lincoln Elementary School, E. L. Carroll ,
Principal, Corsicana
David Crockett Special Education School, Mrs. Irene
Gardner, Principal, Corsicana
NOLAN
Booker T. Washington School, Howard Johnson, Principal, Sweetw~ter
TRAVIS
1. 1. Campbell. C. 1. Moore, Principal, Austin
UPTON
Dunbar High School, W. T. Wright Principal, McCamey
WHARTON
Tavener Elementary & Junior High School, G. T. Phillips, Principal, East Bernard
WOOD
Dunbar Elementary School: 0. H. Robinson, Principal,
Winnsboro
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